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Section E 
 

 
 

Alternate Assessment Model  
(Review, Observation, Task)  

This section specifies the three measures of student 
performance that should be included in each content 
area portfolio.  Numerous examples of portfolio 
evidence illustrate each assessment strategy. 
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Rationale for a Body of Evidence  
(Portfolio)  

 
Alternate assessment portfolios represent a complete approach to documenting student 
learning and progress. Portfolios showcase student work so that learning across content 
areas can be assessed in a comprehensive way. The philosophy of performance-based 
portfolio assessments supports multiple methods of student evaluation that:  

• allow students to demonstrate strengths, knowledge, skills, and independence,  
• merge the processes of instruction and assessment,  
• encourage the student to engage in learning that is meaningful and appropriate, 

and  
• provide multiple opportunities for measuring significant progress.  

 
In effective learning environments, assessment and instruction are inexorably linked. 
High quality assessment practices provide information upon which to base ongoing 
instructional improvement that is responsive to student needs.  
 
Aside from the use of a portfolio to capture evidence of student learning, an extension of 
this philosophy also considers that students with severe or multiple disabilities are valued 
and contributing members of their communities. The portfolio assessment promotes a 
vision of enhancing capacities and life opportunities for students who experience 
disabilities. Positive results are expected from these students upon completion of 
schooling. These results include living, working, and contributing to local communities in 
meaningful and positive ways. The IAA embodies sound, research based best practices 
that reflect instruction for students with disabilities.  
 
The alternate portfolio assessment also facilitates:  

• opportunities for choice and instruction in self-determination that leads to self-
advocacy.  

• partnerships with families in the development of the Transition Plan or IEP.  
• related services (speech/language, physical/occupational therapy) provided 

through a transdisciplinary approach  
• goals and objectives from the student’s IEP embedded into real-life, authentic 

activities with natural performance demands. These can occur in a variety of 
settings.  

• a range of curricular options based upon grade level, school/district standards.  
• use of materials, accommodations, assistive technology, and instructional 

techniques that are commensurate with chronological age.  
 
The alternate portfolio assessment fulfills the underlying intents of IDEA and NCLB, 
which are to hold schools, districts, and states accountable for student progress within 
district grade level, content standards and on the general curriculum and use the 
assessment information to improve instruction. 
 
 



Iowa Alternate Assessment Educator’s Guide 2005-06 

 51

Quality Evidence 
 
Portfolios are most effective when they employ a range of media, strategies, and 
approaches to document student learning. For example, videotape, data charts, and a 
variety of student work samples can present vivid and compelling evidence of student 
achievement when each of these supports and reinforces one another (a concept known as 
triangulation). High-quality work is produced when students address appropriately 
challenging, grade level curriculum based subject matter developed toward achievement 
of standards and engage in tasks that require multiple steps to complete. Products 
resulting from such activities are ideal for including in the alternate assessment portfolio 
because they provide clear, detailed, and original evidence that learning has occurred.  
 
Portfolio products must be, to the maximum extent possible, the original work of the 
student. When work is produced by others for the student, or demands little effort on the 
part of the student, or documents only how well a student has memorized information, it 
provides neither the depth nor the richness of information required by reviewers to 
adequately score the portfolio entry.  
 
The Iowa Alternate Assessment (IAA) portfolio should, in all cases, acknowledge and 
value the student as the primary creator, author, and owner of his or her portfolio 
products. Indirect evidence provided by peers, parents, employers, and others may be 
included in the portfolio as long as it supports and enhances, rather than discourages or 
diminishes, the student’s best effort to present his or her accomplishments. The intent is 
for such evidence to present a more complete understanding of the student’s 
performance, without substituting the work of others.  
 
The Iowa alternate assessment is constructed around the RIOT model developed by the 
National Association of School Psychologists (1994) to assist teams in determining the 
appropriate services students may need.  It was felt by the advisory committee that the 
RIOT model embodied the multiple means of information gathering that would be 
necessary to develop a quality alternate assessment for students with disabilities.  The 
advisory committee borrowed the basic procedure and altered it to fit the requirements of 
the Iowa Alternate Assessment. 
 
 

Components of Review, Observation, Task  
 
Collecting quality evidence according to the Review, Observation, Task model gives 
teachers many options in documenting performance. This triangulated approach gives a 
more complete picture of a student’s work toward skills and standards than might be 
obtained from one assessment strategy. It is important to remember that documentation of 
student performance may include information regarding more than one dimension of the 
rubric. However, it will probably require more than one piece of documentation to cover 
the all the necessary dimensions of the rubric. The Review, Observation, Task model 
gives the opportunity for a comprehensive collection of quality evidence.  
 
At least one piece of evidence from each assessment strategy of the Review, Observation, 
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Task model re: the primary benchmark must be included in order for each entry (i.e., 
Reading and Math) to adequately document student performance. The omission of one or 
more assessment strategies will prevent the student from scoring at the proficiency level 
(Level 2). 
 
The Review, Observation, Task assessment strategies include: 
  
Review – The Review strategy consists of a collection of student work related to the 
standard/benchmark/skill being assessed.  Student generated work samples should be 
used as the primary data source in a body of evidence.  This would typically include such 
student work as work samples, projects, worksheets, written pieces, reading lists, and so 
forth.  
 
Review evidence can document several dimensions of the rubric, such as breadth, 
independent use of adaptations, choices, evaluation/reflection, use of evaluation, and 
transfer and generalization.  It must show age appropriateness and grade level 
curriculum connections for the strategy to be considered useable for scoring .  If the 
review strategy is not present on the primary benchmark, scores in Achievement of 
Benchmarks (breadth and difficulty) will be affected.  For further information, see the 
Section D: Rubric. 
 
Typical paper/pencil samples of student work may not be feasible for a very small 
number of students in the alternate assessment system. But it is possible to develop and 
collect permanent work samples and products from these students.  A detailed step by 
step process for generating student work that can be used in the alternate assessment 
system follows:  
 
For example, the instructional unit on the play, “The Miracle Worker” by William 
Gibson has the following instructional activities: 

• Read the play in class with students reading as various characters. 
• View a local theater production of “The Miracle Worker” 
• Take journal notes on the characters from the play 
• Complete a chart for three of the characters which identifies tragic flaws, 

adversaries to overcome, and heroic characteristics. 
• Write a promotional type summary of the play which includes some information 

on the characters as identified from the notes and the chart as well as pictures 
(drawn, from the play, or the internet). 

 
These instructional activities meet the criteria for providing rich instruction that has value 
beyond the classroom, is used in real-life, is interesting and engaging, and accomplishes 
the “work of the discipline” (Wiggins & McTighe, 1998). Furthermore, each of these 
activities yields a product.  
 
Vicky, a student with significant disabilities can participate in all of these activities 
working on skills from her IEP. For example: 
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• Reading in class by using a switch activated tape player or computer with text 
reader (Student’s Independent Use of Adaptations) 

• View the play (Student’s Demonstration of Transfer and Generalization)  
• Choosing from choices of pictures which character(s) to focus on (Student’s 

Demonstration of Self Determination) 
• Using an adapted keyboard with switch attached to scan, write information about 

characters with picture symbols and type brochure (Student’s Independent Use of 
Adaptations)  

• Choosing the best photographs for the brochure (Student’s Use of Self-
Determination)  

• Answering yes/no questions about the play and the characters (Student’s 
Achievement of Benchmarks)  

 
The following evidence could be included in Vicky’s portfolio: 

  
• Anecdotal data taken on use of switch to read in class paired with a picture of her 

doing so 
• Print out of character information that she created using an adapted keyboard and 

picture symbols 
• The completed brochure  
• A note from the peer about Vicky’s participation at the play and in the class 

reading  
• Graphed instructional data from Vicky answering yes/no questions about the play 

and the characters 
 
More examples of review samples may be found in the corresponding instructional 
modules, specifically “Accessing the General Curriculum.” 
 
In some very rare instances and only for a very small number of students, a series of 
photos can take the place of student work.  These photos, in order to be considered 
review evidence must be sequential, clearly captioned, and show the student performing.  
Another way to think of this might be like stills from a videotape.  However, the caution 
to not use this unless absolutely necessary cannot be overstated as this evidence is 
difficult to see and score.  It would be better to adapt so a student product can be 
completed by the student or submit a videotape of the student’s performance.  See page 
12 for videotape protocol 
 
Observe - The Observation strategy is data collected over time on student performance 
related to the standard/benchmark. This should be very familiar to special education 
teachers and is required for student performance related to depth (level of achievement/ 
accuracy).   
 
The IAA scoring in this area (depth) is concerned not with progress of the student but 
instead, status (i.e. at what level is he/she achieving right now).  It is summative in 
nature.  The depth (level of achievement/accuracy) must specify the student’s level of 
performance status at the end of the assessment collection period and be expressed as a 
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summative percentage.  Therefore, programs are required to provide a summative score 
(in percent) of the student’s achievement level.   
 
Observation evidence can show several dimensions of the rubric, such as independent use 
of adaptations, choices, evaluation/reflection, use of evaluation, and transfer and 
generalization.  It must show depth by the clear specification of a summative 
percentage indicating the level of student achievement related to the benchmark.  
For further information, see Section D: Rubric. 
 
Data for the IAA must be graphed with these elements clearly identified and in 
place:  

• Key (if acronyms, abbreviations, or symbols are used within the graph, explain 
what they mean) 

• Vertical and horizontal axis clearly labeled (what do the columns and rows 
represent?) 

• Targeted skill being measured (what observable behavior is being measured, not 
the standard) 

• Dates of data collection  
• Weekly data points for at least 12 weeks 
• (Settings where data was collected may also be included on the graph but not 

necessary) 
 
If these elements are not present, then the graph cannot be scored.  If observation 
strategy is missing or unscoreable due to missing elements, Depth will score a Level 1.  
Other elements of instruction or performance may be included but are not necessary for 
the purpose of the IAA (e.g., settings). 
 
Collecting these observational data over time can be challenging, particularly if the 
observer is unclear about what he or she should be observing. The first section outlines 
seven steps for collecting student performance data that is considered a primary data 
source, which provides direct evidence of student performance.  The examples should be 
viewed only as illustrations of each step in data collection.  When working towards the 
goal of assessment, care should be taken to ensure that the skills being observed and 
monitored are directly related to achievement of the grade level content standard.  For 
related information , refer to Section B: Merging Assessment and Instruction and Section 
C: Standards and the IEP.   
 
 
Steps for Collecting Primary Data  
Step 1  
Clearly define the target behavior/skill to be observed.  
The target behavior in each of these examples has been underlined. These can come from 
the student’s IEP.  Further information regarding the IEP process can be found in 5 
Phases of the IEP Process, Iowa Department of Education, Bureau of Children, Family 
and Community Service. 

• Chantall will reach and grasp an object related to a book four out of five 
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opportunities over three consecutive days.  
• Jeremy will choose among three geometric shapes four out of five opportunities 

over five consecutive days.  
• Andrea will count her change correctly and independently three out of three 

times.  
• Enrique will read the directions correctly and independently five out of five 

opportunities.  
 
Step 2  
Define the mastery criterion.  
The criterion in each of these examples has been underlined.  

• Chantall will reach and grasp an object related to a book four out of five times 
over three consecutive days.  

• Jeremy will choose among three geometric shapes four out of five times or 80% 
of the opportunities.  

• Andrea will count her change correctly and independently four out of five trips to 
the store.  

• Enrique will read the directions correctly five out of five opportunities over three 
consecutive days.  

 
Step 3  
List a sample of activities in which the student will perform the behavior.  
Sample activities are underlined.  

• Chantall will reach and grasp four out of five times over three consecutive days in 
the following activities: reading, turning pages, using markers or stamps, 
receiving a worksheet, handing in reading home work.  

• Jeremy will choose between three geometric shapes four out of five opportunities 
in the following activities: making a collage, building a model, creating a 
tangram, matching shapes in a hidden picture worksheet.  

• Andrea will count her change correctly three out of three times for three 
opportunities in the following activities: purchasing from vending machine, 
purchasing lunch, purchasing supplies at the school store, purchasing a snack.  

• Enrique will read the directions correctly five out of five opportunities in the 
following activities: prepare a snack, assemble a model, fill out a form, use a 
vending machine, and use an appliance.  

 
Step 4  
Determine an appropriate systematic instructional technique.  

A systematic instructional procedure such as time-delay or system-of-prompts yields 
positive results.  

 
Step 5  
Design a data collection sheet and collect the data.  

Identify the activity and the dates when data are collected.  
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Behavior Activity Date 
8/9       8/12       8/16 Settings Notes 

Pictures V+ V+ I+   Class  
Words - M+_ V+   Computer  
Books - - I+   Class  
Tapes P+ V+ V+   Library  

Choose 
between 3 
items 

activities - - -   science  
Criterion 4/5 correct with 
verbal prompt or 
independent 

10% 20% 40%     

Code:  (+) = Correct   (-)= Incorrect   (I)=Independent   (V)= Verbal Prompt        
(M)=Model Prompt (P)= Physical Prompt 

 
Step 6  
Graph the data. 
  

The graph must be labeled to clearly identify the information.  
 
Targeted skill:  Jeremy will choose between three geometric shapes independently with 80% accuracy four 
out of five opportunities  
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More examples of data collection and systematic instruction may be found in the 
corresponding instructional modules, specifically Systematic Instruction and Data 
Collection (Burdge and Clayton, 2003).  Additionally, The Iowa processes of progress 
monitoring and mastery monitoring give excellent guidance from the selecting of targeted 
objectives/benchmarks, setting criterion for achievement, data analysis, and instructional 
intervention.  The Iowa Special Education Effectiveness (I-SEE) document and process is 
another comprehensive resource re: data based decision making.  
    
Task – The task is a direct, on-demand measure of skills, usually in a one-on-one 
assessment situation.  A task requires that a student create an answer or product that 
demonstrates his/her knowledge or skill.   Including a task allows an implementer to 
develop an aligned activity and use it with several students to gain an understanding 
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about how students in the classroom, school, and even district are doing on the same set 
of skills. 
 
It is a systematic and structured method of directly gathering data according to 
predetermined set of steps, administered under defined conditions, and with specific 
student outcomes in mind.  A performance task should be interesting and related to the 
student’s daily instructional routine(s) (i.e. be “authentic”).  It should be connected to 
what has been taught.  Some general education tasks to consider might be: 
 
Reading: 

• Construct a timeline of events within a grade level novel 
• Select a character (fiction or non-fiction) and develop a character web 
• Compare and contrast elements of 2 grade level reading selections using some 

form of graphic organizer (e.g. Venn diagram) 
Math 

• Construct a graphic display of sports data and analyze to predict who will win the 
next event 

• Develop a blueprint for a city park of a certain acreage including features such as 
a swimming pool, playground, tennis court, and ball field. 

• Develop an itinerary for a trip of your choice using a preset budget (include 
budget items such as food, travel costs, lodging, entertainment, etc.) 

Science 
• Select a set of living or non-living things, devise a classification scheme, classify 

them, and determine what worked about your scheme and what did not work 
• Conduct an experiment (using the process of scientific inquiry) on the growth of 

soybean seeds 
• Select an animal on the endangered species list and design a zoological display 

that would meet its needs 
 
Of course, it will be essential to link the task to the standard being assessed and would be 
much more closely linked to the general curriculum if it paralleled what other students in 
that same grade level at the same school or district were doing.  Many AEAs have 
developed performance tasks for typical students.  These would be good starting points 
for the development of tasks for the alternate assessment.   
 
 In order to be scored as a task, it must show several critical elements: 

• Connection to the age appropriate, general education curriculum 
• Age appropriate materials and activities 
• General education learning activity broken down into steps (at least one of which 

is connected to the district benchmark it purports to evidence) 
• Student responses to each step are clearly reported. 

 
If the task is not able to be scored due to missing elements or missing entirely, the score 
in Achievement of Benchmarks: breadth will be affected and possibly difficulty (if the 
problems are with age appropriateness or curriculum based). 
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A task is not an anecdotal recording of a student’s performance.  Nor is it a skills 
checklist (e.g. Brigance Comprehensive Diagnostic Inventory of Basic Skills or any other 
similarly developed and organized tool). 
 
Task evidence can show several dimensions of the rubric, such as breadth, independent 
use of adaptations, choices, evaluation/reflection, use of evaluation, and transfer and 
generalization.  For further information, refer to Section D: Rubric. 
 
Tasks differ from observations in several key ways: 
 

Task Observation 
Documents a student’s performance on a 
one time event 

Documents a student’s performance over 
time 

Presents a novel situation (although the 
basic task itself or chain of steps/expected 
behaviors should be familiar to the student 
preferably through routine instruction) 

May present both routine and novel 
situations 

May involve the performance of several 
skills, activities, content areas 

Is concerned with only one skill (although 
that may be observed in several different 
activities)  

Involves steps within a lesson or learning 
activity 

May involve steps within a task analysis of 
a skill 

 
One of the easiest ways to develop a task is to:  

1. Look at an age appropriate/curriculum based activity (based upon a specific 
standard/benchmark) that is commonly done with students.  By using this 
“curriculum based” activity, the curriculum drives the task instead of the task 
being something that actually disrupts instruction.  

2. Break it down into its steps.  (Imagine yourself completing the activity and record 
the steps involved.)  This isn’t like a task analysis used for observation purposes 
since it may not be breaking a skill down to its prerequisite skills, but is the 
outline of steps within a lesson.   

3. Record the steps that address the primary standard/benchmark to assist the scorer. 
4. Develop a script to let the student know what is expected of him/her at each step.  

This script may include directions or questions.  The script should include 
references to materials used when ever necessary.   

5. Determine how to set up the administration of the task (e.g., physical 
environment, where materials will be placed, etc.) 

6. Specify performance indicators so whoever observes the student’s performance 
can accurately describe it.  These should be in terms of observable student 
behaviors or product characteristics.  These indicators are generally scaffolded to 
indicate the level of prompt needed by the student and/or the complexity of 
his/her response.  In thinking about student responses, it is not only important that 
all materials be accessible to the student but that response formats be accessible as 
well.  This will entail making sure that adaptations, accommodations, 
modifications, and assistive technology be individualized and accessible to the 
student throughout. 



Iowa Alternate Assessment Educator’s Guide 2005-06 

 59

7. Administer the task according to the script and record the student’s responses. 
8. Analyze the results to determine how to improve instruction as needed.  For many 

tasks, rubrics are developed to determine a student performance level. 
9. A suggested format for the task can be found in Appendix B 

 
(A self evaluation component could be another step that would allow the student to 
reflect upon his/her performance.)  
 
After a task has been selected, it might be helpful to review its validity using a set of 
questions developed by Herman, Aschbacher, and Winters (1992): 

• Does the task truly match the outcome(s) you are trying to measure? 
• Does the task require the student to use critical thinking skills? 
• Is the task a worthwhile use of instructional time? 
• Does the assessment use engaging tasks from the “real world?” 
• Can the task be used to measure several outcomes at once? 
• Are the tasks fair and free from bias? 
• Will the task be credible? 
• Is the task feasible? 
• Is the task clearly defined? 

 
 
Documenting Student Evidence 
 
It is important to remember that while evidence should be clear enough to stand alone, it 
is helpful to make sure that all aspects of the rubric (see Section D) covered by a piece of 
evidence are made as obvious as possible.  One way to do this is to highlight key points 
on documentation.  Another way is to use small notes to point out important things.  One 
teacher uses “sticky” notes to emphasize these points: 

 
• What did you do? (achievement of benchmarks) 
• How did you do it? (use of adaptations and self determination) 
• Where did you do it? (settings) 

 
Notes and documentation must be very specific.  For example, to document curriculum 
based there must be either peer work from the same activity, a note from the general 
education teacher or peer stating that it was from the grade level curriculum, or a note 
from the special education teacher stating it is curriculum based and specifically what 
part of the curriculum it is from (e.g., textbook, unit, curriculum guide). 
 
It is necessary that all evidence be dated and that student performance (especially in the 
documentation of depth-level of achievement/accuracy and student’s use of adaptations) 
be expressed as percentages.  If other staff, peers, family members, etc. make notes on or 
about pieces of evidence, it is important that they indicate who they are.  Otherwise, it is 
unclear when the evidence is reviewed.  The inclusion of peer work along with the work 
of the targeted student will help to document that the work is curriculum based and age 
appropriate, as well as giving some indication of the adaptations used and the setting. The 
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key to developing these types of student work products is to use the local curriculum 
frameworks that have been aligned with school/district Standards and Benchmarks and 
adapt appropriate instructional activities.  
 
Primary and Secondary Evidence 
 
Evidence contained within the alternate portfolio can be of 2 types: primary and 
secondary.  Primary evidence is any type of direct observation of student performance.  
This might include: 

• Student products/Review (anything the student has produced, either with or 
without assistance) 

o Students who are not physically able to write should be provided 
opportunities to create work using assistive technology (e.g., switch 
activated computer program, eyegaze, augmentative communication board 
that will allow participation in group activity, etc.) 

• Data/Observation must have: 
 Skill to be measured listed 
 Scoring key 
 Labeled graph on graph or lined paper 
 Summative performance 
 At least 12 weekly data points over time 

• Peer work (supports Review pieces) 
o This should be paired with the work, possibly adapted, that the student in 

the alternate assessment completed within the same general education 
environment alongside the peer 

o It is acceptable to have the peer name included on the paper 
o It is recommended to note “peer work” on the work 

• Video/audiotapes/Review 
• Notes from parents, general education teachers, community support personnel, 

peers (supports Review piece) 
• Interview of members of the IEP team with the exception of special education 

teacher, special education paraprofessional, or student 
• Task 

 
Indirect or secondary data sources can enhance documentation but cannot be used as sole 
sources of evidence, because they do not provide specific information on what the student 
has accomplished, but describes the context in which the learning has occurred. 
This may include: 

• Photographs (photographs are not necessary to include in the alternate portfolio 
are used only to support primary evidence) 

• Forms/checklists that indicate activities 
• Special ed teacher or paraprofessional letter 
• Lesson plans 
• Receipts 
• Formal test results 
• Any other information which cannot be directly linked to primary evidence. 
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Video and audio tapes of a skill can be used as evidence within an entry. A written script 
provided with the videotape should indicate the context under which the skill has been 
videotaped. The following protocols should be considered when using audio or 
videotapes:  

 
• Taping should be specific and brief (less than 5 minutes per content area), with 

possible pretest and posttest segments that are well marked and briefly scripted 
(see Appendix B).  

• Videotapes should be 1 ½ inch VHS or VHS-C tapes.  
• All tapes must be physically secured to the portfolio (e.g., a plastic sleeve) and 

should be labeled with appropriate identifying information. 
 
A major question that comes to mind in the assessment process is “Who is responsible for 
the portfolio development process?”  The portfolio itself provides documentation of the 
student’s performance primarily in the context of the school program. (There may be 
home and vocational components depending upon the age and needs of the student.)  The 
context of that instruction is the responsibility of many people, including general and 
special educators, assistants, administrators, specialists, and parents, as well as the 
student him/herself.  While many people should contribute to the portfolio development, 
in reality, one person will have the major responsibility of putting it all together.  That 
person is generally the caseload or special education teacher, although it is not 
inconceivable that another team member could lead the process. 
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Examples from 2004-2005 Portfolios
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Middle School Review 
CCSB 
Standard:  A. Students can comprehend 
what they read in a variety of literary 
and informational texts. 
Benchmark:  1. Students can 
understand stated information they 
have read. 
District 
Standard:  Students will read for 
understanding and enjoyment to 
become life-long readers. 
Benchmark:  Understand printed 
materials by selecting and using 
effective reading strategies 
Target skill:  Use reading strategies to 
get meaning from text. 

Note evidences age 
appropriate/curriculum 
based as  required for 
Review  

Sal 

Aligns with standards, 
benchmarks, and target 
skill

Evidences adaptation, but needs to 
specify % of Independent use vs. 
accuracy. 
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name 

Note and copy of page evidence 
age appropriate/curriculum 
based required for Review. 

Aligns with standards, 
benchmarks, and target skills. 

Elementary School Review 
CCSB 
Standard:  A. Students can comprehend 
what they read in a variety of literary 
and informational texts. 
Benchmark:  1. Students can 
understand stated information they 
have read. 
District 
Standard:  Read, comprehend, and 
respond to a wide range of literature to 
build an understanding of the many 
dimensions of the human experience 
Benchmark:  Provides written 
responses to comprehension questions 
following a read along. 
Target skill:  Answers questions 
regarding the reading selection. 

Independent 
use of 
adaptation is 
listed. 
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Elementary Science Review 
CCSB 
Standard:  B. Students can understand concepts and relationships in life science. 

Benchmark:  1. Students can understand structures of living things.. 

District 
Standard:  Students understand how living and nonliving things change over time and the factors that 
influence the changes. 
Benchmark:  Students will classify things in the environment as living, nonliving, and once living. 
Target skill:  Sort living and nonliving. 
 

Peer note 
tells that this 
was done in 
their 4th grade 
class. 

Sample of peer work to 
evidence age 
appropriate/curriculum based 
as required for Review 
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Middle School Science Review 
CCSB 
Standard:  B. Students can understand 
concepts and relationships in life science. 
Benchmark:  1. Students can understand 
structures of living things.. 
District 
Standard:  Students understand and 
describe the functions of producers, 
consumers, and decomposers in an 
ecosystem 
Benchmark:  Students will describe 
consumer and producer orders. 
Target skill:  Sort living things according 
to consumer and producer order. 
 
 

Documents age appropriate, 
curriculum based as required for 
Review. 

Independent use of 
adaptation is stated 
but not clearly. 
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High School – Math Review 
CCSB 
Standard:  A.  Students can understand and 
apply a variety of math concepts. 
Benchmark:  3.  Students can understand and 
apply concepts of geometry and measurement. 
District 
Standard:  Understand concepts of geometry 
Benchmark: Understand area and perimeter 
Target skill:  Measure area using a calculator 
and picture 
 

Note and copy 
of text book 
evidence age 
appropriate/cur
riculum based 
required for 
Review 

Aligns with standards, 
benchmarks, and target 
skill. 
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High School – Reading Observe 
CCSB 
Standard:  A.  Students can comprehend what they read in a variety of literary and informational texts. 
Benchmark:  Students can determine literal meaning of specific words. 
District 
Standard:  The student demonstrates skills and strategies for reading comprehension in a variety of 
literature 
Benchmark: The student will use context cues to determine meaning of words 
Target skill:  Use pictures to determine word meanings 

Target skill 
is written 
(extended 
benchmark) 

Vertical 
axis 

labeled 

Settings are listed 
and have a key 

Horizontal 
axis 

labeled 
with dates 

of data 

Independent 
use of 
adaptation 

Weekly data points for at least 
12 weeks 

Note reads  
97% 
summative 



Iowa Alternate Assessment Educator’s Guide 

 69

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

High School – Math Task 
CCSB 
Standard:  C. Students can solve a variety of math problems. 
Benchmark: 1. Students can solve math problems requiring multiple steps and operations. 

District 
Standard:  The student demonstrates ability to solve multiple step math problems. 
Benchmark: The student uses multiple operations to solve problems. 
Target skill:  Use calculator to solve math problems. 
 

Documentation 
that activity is 
age appropriate/ 
curriculum 
based as 
required for the 
Task. 

Steps within a 
general education 
activity with at least 
one addressing 
benchmark 

Student responses 
are documented. 

Aligns with standards, 
benchmarks, and target 
skill 

This activity provides 
an opportunity to 
work on needed 
money skills as well 
as reasons for work 
and how to budget. 

Independent 
use of 
Adaptations 
evidenced 
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Examples from 2003-2004 Portfolios
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Review Sample 

 
Note documents  
appropriate/curriculum based 
needed for Review. 

name

Teacher needed to record 
student performance for 
each step.  For example, a 
note that read 8/10 

Addresses one 
standard:  Identifying 
settings and characters. 
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Review Sample 

95% Independent Use of 
Adaptations evidenced 
by note and adaptation is 
evidenced in work 

Note 
documents age 
appropriate/ 
curriculum 
based needed 
for Review 

Addresses one 
standard: 
patterns and constancy 
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Review Sample 

Note 
documents 
100% 
Independent 
Use of 
Adaptations 
and is 
evidenced in 

A series of 
pictures that 
show the 
student 
working 
along with 
how he did 
on each step However, it needs 

evidence of curriculum 
based in order to count 
as Review 

Addresses 
one 
standard:  
identifying 
geometric 
shapes 
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Observation Sample 

Targeted skill is 
written clearly 

Horizontal 
axis 

labeled 

Need to 
label 
vertical 
axis 

Summative 
data stated 

Has a 
minimum 
of 
weekly 
data 
points for 
at least 
12 weeks 

 
key 
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Task Samples 
 

   Date of Task Administration   2/28/03 
 
Age appropriate grade level activity (specify curriculum based  Gathering data on students' favorite style of 
music (7th grade curriculum "gathering, charting, and interpreting data") 
 
Tester Mrs. Massey 
 
List the number of the steps below that specifically address the benchmark 1, 2, 4, 5, 6      
 
Scoring Key 0 = no response   1 = incorrect response   2 = correct response after given cue   3 = correct 
and independent response 
 
Materials needed (must be age appropriate) icon for communication board so he can ask about music 
preference, picture symbols to respresent the main types of music, customized number overlay for adapted 
keyboard and graphing software 
 
How to set up the task administration (for planning purposes) Practice communication board before 
sending out with peer, sit in wheelchair at the computer table to enter data and answer questions 
 

Steps w/in the 
Learning Activity 

 Script for Each 
Step 

Student Performance 
Indicators 

Student 
Response 

Step 1:  Survey students 
in the 7th grade on 
favorite style of music 
 

ask, "what is your 
favorite style of 
music?" 

Presses the correct key 
on his communication 
board 

2 

Step 2:  Record 
information  
 

look at peer 
helper for her to 
record response 

look to peer helper as 
student gives response 

3 

Step 3:  Categorize 
music 
 

"which type of 
music is this?" 

eye gaze to correct 
category picture 

1 

Step 4:  Select 
appropriate type of 
graph to use 
 

"which graph do 
you think will 
work best?" 

eyegaze to choice of 
graph from a group 
that would all be 
correct 

3 

Step 5:  Enter data on 
the graph 
 

"push the number 
I read to you to 
indicate how 
many chose that 
style of musi" 

presses correct # on 
adapted keyboard to 
enter data 

2 

Step 6: Summarize 
information from the 
graph 
 

"which type of 
music did most 
kids like?" 

looks at graph and 
then eyegazes to the 
correct picture 

2 

Documentation of age 
appropriate/ curriculum based 
needed for Task 

Key 

These planning pieces 
are helpful to the teacher 
for instruction  

Steps of a general education 
activity that at least one connects 
to the district standard/benchmark 
(as noted above the chart) 

Scored 
student 
responses 
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Selected Readings and Resources: 
 
Rationale for Body of Evidence: 

Burdette, P. J., & Olsen, K. (2000, July). Alternate assessments: A medley of alternate 
assessments. Lexington, KY: Mid-South Regional Resource Center, University of 
Kentucky. Retrieved June 19, 2002, from the World Wide Web: 
http://www.ihdi.uky.edu/msrrc/Publications/alternate_alternates1.htm 

Improving America’s Schools Act (1994). U.S. Department of Education, Washington, 
D.C.  www.ed.gov/legislation/ESEA02 

 
Individuals with Disabilities Education Act (1997). U.S. Department of Education, 

Washington, D.C.  www.ideapractices.org/law/index.php 

Kleinert, H. L., Kearns, J. F., & Kennedy, S. (1997). Accountability for all students: 
Kentucky’s alternate portfolio assessment for students with moderate and severe 
cognitive disabilities. The Journal of the Association for Persons with Severe 
Handicaps, 22, pp. 88-101. 

National Center on Educational Outcomes. University of Minnesota, 350 Elliott Hall, 75 
East River Road, Minneapolis, MN 55455.  www.education.umn.edu/nceo 

 
No Child Left Behind. U.S. Department of Education. Washington, D.C.,  www.nclb.org  

Olson, J. F., Bond, L., & Andrews, C. (1999). Annual survey of state student assessment 
programs. Washington, DC: Council of Chief State School Officers.  

Quality Evidence: 
 
Iowa Department of Education (1997). LD assessment and decision making: Technical 

assistance guide for learning disability, Division of Early Childhood, Elementary, 
and Secondary Education; Bureau of Children, Family, and Community Services.  
www.state.ia.us/educate 

 
National Association of School Psychologists (1994). 4340 East West Highway, Suite 

402, Bethesda, MD.  www.nasponline.org 
 
No Child Left Behind. U.S. Department of Education. Washington, D.C.  www.nclb.org 
 
Components of Review: 

Browder, D., Wilson, B., & Browder, D. M. (2001). Curriculum and assessment for 
students with moderate and severe disabilities. New York, NY: Guilford Press  
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Downing, J. E. (2002). Including students with severe and multiple disabilities in typical 
classrooms: Practical strategies for teachers. Baltimore, MD: Paul H. Brookes 

Jorgensen, C. M. (1997). Curriculum and its impact on inclusion and the achievement of 
students with disabilities. Policy Research Issue Brief, 2(2), 1-14. 

Kearns, J. F., Burdge, M.D., & Kleinert, H.L. (in press). Practical strategies for 
conducting alternate assessments. Innovations. Washington, D.C.: American 
Association on Mental Retardation. 

Kleinert, H. L., & Kearns, J. F. (2001). Alternate assessment: Measuring outcomes and 
supports for students with disabilities. Baltimore, MD: Paul H. Brookes. 

Jackson, R., Harper, K., & Jackson, J. (2001). Effective teaching practices and the 
barriers limiting their use in accessing the curriculum: A review of recent literature. 
Peabody, MA: Center for Applied Special Technology, Inc. 

Wehmeyer, M. L. (2002). Teaching students with mental retardation: Providing access 
to the general curriculum. Baltimore, MD: Paul H. Brookes. 

Wiggins, G. P. & McTighe, J. (1998). Understanding by design. Alexandria, VA: 
Association for Supervision and Curriculum Development. 

Components of Observation: 
 
Biederman, G. B., Fairhall, J. L., Raven, K. A., & Davey, V. A. (1998). Verbal 

Prompting, hand-over-hand instruction, and passive observation teaching children 
with developmental disabilities. Exceptional Children, 64, 503-562. 

 
Billingsley, F. F., Liberty, K. A., & White, O. R. (1994). The technology of instruction. 

In E. C. Cipani &F. Spooner(Eds.), Curricular and instructional approaches for 
persons with severe disabilities (pp. 81-116). Needham Heights, MA: Allyn & Bacon. 

 
Browder, D. M. (1991). Assessment of individuals with severe disabilities. Baltimore, 

MD: Paul H. Brookes. 

Burdge, M., & Clayton, J. (2003). Systematic instruction and data collection. Lexington, 
KY: ILSSA, University of Kentucky. 

Farlow, L. J. & Snell, M. E. (1994). Innovations: Making the most of student 
performance data. Washington, D.C.: American Association on Mental Retardation. 

 
Fetco, K. S., Schuster, J. W., Harley, D. A., & Collins, B. C. (1999). Using simultaneous 

prompting to teach a chained vocational task to young adults with severe intellectual 
disabilities. Education and Training in Mental Retardation and Developmental 
Disabilities, 34, 318-329. 
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Iowa Department of Education. Iowa special education effectiveness. Division of Early 

Childhood, Elementary, and Secondary Education; Bureau of Children, Family, and 
Community Services. 

 
Schuster, J. W., Morse, T. E., Ault, M. J., Doyle, P. M., Crawford, M. R., & Wolery, M. 

(1998). Constant time delay with chained tasks: A review of the literature. Education 
and Treatment of Children, 21, 74-106. 

 
Snell, M.E., & Brown, F. E., (2000). Developing and implementing instructional 

programs. In M. Snell & F. Brown (Eds.), Instructions of students with severe 
disabilities (5th ed., pp. 115-172). Columbus, OH: Charles E. Merrill.  

 
Snell, M.E., & Brown, F. E., (2000). Instruction of students with severe disabilities (5th 

ed.). Upper Saddle River, NJ: Prentice-Hall. 
 
Wolery, M., Ault, M. J., & Doyle, P. M. (1992). Teaching students with moderate to 

severe disabilities. New York: Longman.  
 
Components of Task: 

Area Education Agency 7. 3712 Cedar Heights Drive, Cedar Falls, IA.  
www.edservices.aea7.k12.ia.us/framework/tasks 

Arter, J.A. & McTighe, J. Scoring rubrics in the classroom: Using performance criteria 
for assessing and improving student performance 

Center for Applied Special Technologies. 40 Harvard Mills Square, Suite 3, Wakefield, 
MA.  www.cast.org 

Elliot, S. N., (1995). Creating meaningful performance assessments. The ERIC 
Clearinghouse on Disabilities and Gifted Education. Arlington, VA: Council for 
Exceptional Children. 

Herman, J.L., Aschbacher, P.R., & Winters, L. (1992). A practical guide to alternative 
assessment. Alexandria, VA: Association for Supervision and Curriculum 
Development. 

Hibbard, K. M., Van Wagenen, L., Lewbet, S., Waterbury-Wyatt, S., Shaw, S.,  Pelietier, 
K., Larkins, B., Dooling, J. O., Elia, E., Palma, S., Maier, J., Johnson, D.,   Honan, 
M., Nelson, D. M. (1996) A teacher's guide to performance-based learning and 
assessment. Alexandria, VA: Association for Supervision and Curriculum 
Development. 

Kenney, M. (1998). How to develop performance assessments in social studies. Denver, 
CO: Colorado Department of Education. 
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Orkwis, R. (1999). Curriculum access and universal design for learning.  The ERIC 

Clearinghouse on Disabilities and Gifted Education. Arlington, VA: Council for 
Exceptional Children. 

 
Wiggins, G. P. (1992). Creating tests worth taking. Educational Leadership, May, 26-35. 
 
Wiggins, G. P. & McTighe, J. (1998). Understanding by design. Alexandria, VA: 

Association for Supervision and Curriculum Development. 
 
Wilhoit, G. (Commissioner) (1996). Designing and effective performance task for the 

classroom. Frankfort, KY: Kentucky Department of Education. 

Documenting Student Evidence 

Browder, D. M., & Spooner, F. (in press). Understanding the purpose and process of 
alternate assessment. In D. Ryndak & S. Alper (eds.). Curriculum and instruction for 
students with significant disabilities in inclusive settings. Needham Heights, MA: 
Allyn & Bacon. 
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